Evaluating how participating in various experiences affects young people is important to promote further participation in community practices. We examined the effects of participation on junior-high school students' self-efficacy and motivation towards community-improvement activities: of 114 students from a junior high school (Study 1) and 10 voluntarily participated in a park-design project (Study 2). The experience of participation even in small-scaled contributed to increasing the self-efficacy of the participants and especially enhancing their motivation with regard to community empowerment.
right that is capable of becoming a resource for community improvement has also become more widely held. Thus, we have reached a stage where we must consider the quality of the participation experiences among children and youths.
Another important role for youth participation is its ability to empower them, help them exert agency, and develop their personalities and abilities. In a case study conducted in a Japanese community, Yamashita (2007) described that small but significant changes in the informal ways that children relate to adults in their daily lives may be more important for establishing a more participatory community culture than short-term participation events designed by adults. Yamashita analyzed participation on two axes: one axis charted the size of the participating body, ranging from individuals to groups, while the other axis charted a scale of participation, ranging from daily activities to special situations. In his book from UNICEF, Hart suggested ladder of participation diagram to serve as a beginning typology for thinking about children's participation in projects (Hart, 1992) . showed that Japanese youths felt lonelier and were less comfortable in their daily lives than those in other countries (UNICEF, 2007) . This report make us aware of Japanese youth's difficult situation. It seems that the youth's lack of satisfaction, in another words, youth's feeling of empty life might arise from their unstable identity. Feelings of satisfaction or confidence often accompany with the establishment of identity. Thus, children and youths should be given opportunities to design community public works to give them a chance to establish their identities. Therefore, it is necessary to identify the factors relevant to the establishment of identity among children and youths through their participation experiences.
In this study, we decided to use a scale of selfefficacy known to be associated with the motivation and adaptation of youths to school life in Japan (Ministry of Education, Culture, Sports, Science and Technology, 2007) . The concept of self-efficacy is defined as the conviction that one can achieve the best possible results through one's performance (Bandura, 1977) . Self-efficacy beliefs are created and developed as young people interpret information from four sources, which Bandura (1995) (Bandura, 1997) . Regarding young people's selfefficacy, research has focused primarily on academic performance, while none to our knowledge has examined the relationship between participatory experiences and self-efficacy.
We also thought it necessary to examine the effect of community experience on the motivation of youths to take part in community activities in the future, so we investigated the relationship between participation and community empowerment consciousness among youths.
Although local governments throughout Japan have started to plan child-friendly programs and to allow youth participation in planning community activities, there might be a gap in the presence of such programs between developed and developing communities. Thus, we conducted our research in an area where community youth empowerment has been strong among residents since the 1980s, which would allow us to accurately obtain the relevant facts for discussion.
We conducted two studies on this issue. Study 1 (S1) used a cross-sectional design focusing on junior high school students engaged in various community activities either for school requirements or selfmotivated. Study 2 (S2) used a retrospective design focusing on ten young people who had the chance to participate in a park design project in the past. The research site and key outcome variables (self-efficacy as proposed by Bandura [1977] and community empowerment awareness) were common to both studies. Our goal was to illustrate how community participation reinforces self-efficacy beliefs and motivation to engage in future community improvement activities among youths.
SUBJECTS AND METHOD

Study Site
We distributed self-administered questionnaires to 
Subjects
S1
: In September 2008, we distributed written questionnaires to 376 students from a junior high school attended by former members of Project T (number of returned questionnaires: 344; return rate: 91.5%). After excluding subjects with missing data, we chose to include only students in their second year, to match the ages of subjects in S2. Finally, we excluded eight students who were also included in S2, giving us a total of 114 subjects in S1. For these students, we examined the associations between various community activities and self-efficacy beliefs and community empowerment. and community empowerment between S1 and S2, we examined the impact of a past community participatory experience on these two constructs.
Measurement and analysis
The questionnaire included items on subjects' participation in local community activities, scales of self-efficacy, and scales of community empowerment consciousness through the process of community identity formation.
First, the self-efficacy measurement established by Kano, Hirata, and Nakano (2000) was used in this study; this was based on Bandura's work and was a revised version of Sherer et al. (1982) . It included 10 items, as follows: "Plans are always achievable"; "I am quite reluctant to initiate plans"; "I take no action when I think it is difficult"; "I persevere even after making mistakes"; "I am reluctant to act even with experience applicable for the future"; "I met people with a wide range of interests"; and "I felt trust towards other participants." These items were also rated on a 4-point scale, as follows: "truly so," "quite so," "not so," and "not at all."
The community activities that the subjects engaged in were also identified by providing them with a prepared list of activities from which they chose those that applied to them.
In addition, we asked subjects questions on their psychophysiological conditions and about the community members that the subjects trusted; however, these two factors were not analyzed in the present study. Table 1 shows the number of students surveyed (S1:
RESULTS
Actual participation experiences of junior high school students
general junior high school students; S2: park development participants), who were divided into two categories by gender. The actual participation of junior high school students in local community activities (n = 114) is shown in Table 2 . We found that 59.6% (n = 68) of students took part in some kind of community activity. The majority participated in a work experience program as part of their school curriculum.
Work experience and cleanup activities are often practiced as part of the school curriculum, so the proportion of participants who were involved in them was high. In addition, voluntary activities were sometimes conducted as part of a school-coordinated school gymnasium where a number of community members in the neighborhood come to participate along with the junior high school students. "Assisting a children's hall" involves junior high school students by making them leaders in the children's hall that they used to attend as elementary school students, where they assist staff by leading younger children in camp activities. Senior supervisors of these halls are high school students, university students, or working adults. Each age group has a different role in the program and the groups nurture and support each other. In Japan, the children's hall is considered an important system for young people, as it gives them a place to belong and a way to feel involved.
We found gender differences in the activities that students participated in across the sample. Save for in sports programs and boy/girl scouts, girls were much more likely to participate in community activities. As for the level of involvement in these activities, students reported being the most involved in children's halls, survival camps, and community emergency drills, which were very autonomous experiences. In contrast, because work experience and cleanup activities are regular programs that students are required to take part in for school, their autonomy was seldom considered, meaning that the children were not as invested in such programs.
Participatory experience and self-efficacy
First, we investigated gender differences in the mean self-efficacy scores, finding no statistically significant difference between male and female students: the mean score for male students was 23.3
(SD = 4.5) and the mean for female students was 24.4
(SD = 4.1). Thus, we combined the genders for the subsequent analyses. Then, we compared S2 subjects with S1 subjects who had participated only in cleanup activities, where independence was low. The 55 students who had participated in a cleanup activity had a mean score of 23.9 (SD = 4.9), compared with the same mean for S2 as above (t = -1.6). In order to examine the reliability of the scale that assessed students' community awareness, which was originally developed for this study, we calculated the Cronbach's alpha value. The value was 0.914 for the whole sample. Table 4 shows the level of community awareness according to the different types of participation. Then, utilizing all of the items, we investigated how aware students were of their accomplishments. We compared the students in S2, who had participated in the park development program, with those in S1 who had participated in some form of community activity. The results revealed that S2 students showed greater awareness across all items. However, the sample size of these two study groups was so imbalanced that we again compared their variance and employed Welch's t-test. When we compared the mean community empowerment awareness scores of S1 students who had taken part in only the cleanup activity with those of S2, we again found that S2 students showed higher mean scores for all the items, as indicated in Figure 1. In brief, the level of independence in the participatory experience influenced students' community empowerment awareness.
Participatory experience and community empowerment awareness
DISCUSSION
4.1 Self-efficacy among junior high school students Bandura (1995) proposed four types of experience that improve self-efficacy: mastery experiences, vicarious experiences, verbal persuasion, and emotional arousal. In the present study, we focused on assessing how students' direct experiences affected their self-efficacy. In previous studies on vicarious experience, some researchers have tried to apply the concept of self-efficacy to people's experiences in career paths, and found that a simulated career experience, such as a short occupational program at a medical camp, increased the self-efficacy of junior high school students (Speight, Rosenthal, Jones, Gastenveld, 1995; Brown & Lent, 1996) . The present study elucidated that it was important to have various types of experience in addition to such work experience for the development of especially high self-efficacy. Students who participated in some form of community planning project, such as those in S2, tended to show higher self-efficacy scores compared with students who had no participatory experience (S1); however, this difference was not statistically significant. We believe that the establishment of a park and monument in their neighborhood offers a constant reminder to these children of their successful experience, which would lead to higher self-efficacy.
Thus, it can be said that participation in environmental improvement influenced both the selfefficacy and motivation of these students to contribute to the community, which could lead to the development of talented and devoted individuals who will be able to shoulder the futures of their communities.
Self-efficacy was found to be related to behaviors such as assisting in survival camps and children's halls, were considered more independent. These latter activities appeared to have the greatest effects on the self-efficacy of youths. To strictly examine the impact of quality of experience on self-efficacy, we suggest conducting a prospective study.
Type of participatory experiences among
Japanese urban-dwelling junior high school students First, we describe the actual participation of junior high school students (S1) in local community activities in 
The association between participation and community awareness
Finally, we consider the motivation of youths to engage in community activities.
When we compared the community awareness scores of S1 and S2, we found that S2 students showed higher scores for all the items than S1 students. Thus should be noted that there are differences in how participation benefits these children, which is arguably dependent on the quality of the participation.
Conclusion
We found that junior high school students participated in a variety of community activities.
Aiding in a park development project or assisting in children's halls and community survival camps, which we considered examples of small-scale "true participation" as per the "Ladder of Participation" created by Hart (1992) , seemed to increase the selfefficacy of junior high school students. Furthermore, participation in community activities appeared to increase students' awareness of their community; thus, engaging in true participation, even on a small scale, appeared to increase awareness far more than engaging in mandatory participation.
